More substantively the focus on pre-school care enables us to begin to demonstrate the ways in which middle-class educational strategies are constructed from a very early age, but also to show how these strategies vary within the middle-class not only by household but by the habitus within which the household is spatially located. Here then we address both the differentiation of class fractional values and life-styles within our middle-class samples, and the ways in which these differentiations are enacted to produce 1 Our focus on the service class and their relation to the working class perpetuates the more general neglect in sociology of the 'intermediate' middle class.
and reproduce boundaries within the middle-class and between this class and class "others". That is to say, following Bourdieu our analysis is relational, the class and class fractional identities and distinctions we describe involve a sense of belonging to a group and a sense of differentiation from others (cf. Savage 2000 p. 115 ). These metropolitan families are very much social individuals embedded in social networks which are, in the Battersea sample in particular, relatively tightly bounded and over-written by particular cultural makers of class -cars, clothes, leisure and bodily hexis.
Thus, in considering the coherence of the fractions we identify, we attend to both "the relational aspects of class … the extent to which a class can be identified through its more or less exclusive patterns of informal social interaction" (Lockwood 1995 p. 6 ) and the normative aspects of class, those shared values and beliefs which demarcate class groups. Lockwood suggests that both aspects are currently neglected in class research and are "an open field of investigation" (p. 6). As we shall see the two are thoroughly intertwined within the class practices explored here.
A focus on the organisation and choices of child care also allows us to address "class processes", the ways in "which groups attain, establish and retain their positions within the social order" (Crompton 1998 p. 166 ) and thus the processes of social closure which shape the class structure. In particular we explore three issues. First, the extent to which childcare arrangements both substantively and structurally "position" children differently towards and within long term educational careers and in relation to potential "success roles" in education. Second, the ways in which "the use of ostensibly individualist criteria", that is, the use of choice in a market system of child care and education, works "to produce a pattern of social closure that quietly discriminates via the collectivist criterion of class or racial membership" (Parkin 1979 p. 65) . Here, apart from its other immediate mundane and practical functions, child care can be both a preparation for future educational experiences and a social mechanism for separation off and marking out of class groups. We hope to demonstrate that closure does not simply take place within a structure of static positions, it is also a dynamic process which constitutes that structure. Third, we address some aspects of what Parkin (1979) calls "double closure", that closure which takes place within as well as between classes. Child care choices also point-up and perpetuate subtle distinctions and tensions of values and lifestyle within the middle class, between class factions. Each of these issues contributes to the identification of some of the "mechanisms that connect the essential elements of class position to the characteristics and actions that are associated with class" (Payne 1996 p. 340 ).
The service class exists in a nexus of contradictions of identity, values and social relationships. It is a class betwixt and between, an "intermediate zone"
within which "the indeterminacy and the fuzziness of the relationship between practices and positions are the greatest" (Bourdieu 1987 p. 12) . We want to hold on to and explore both the distinctions and the fuzziness that characterises the middle class "to capture this essential ambiguity ... rather than dispose of it" (Wacquant 1991 p. 57) . Writing about the class in this way, trying to be clear and subtle at the same time, is not easy.
We would note in passing that in contrast to the respondents described by Savage, Bagnall and Longhurst (2001 p. 875 ) the individuals represented here were neither ambivalent nor defensive about their class identity and certainly did not see themselves "outside" of class, as Savage et al reported.
Nor indeed did they regard themselves as "ordinary", although, in the nuances of fractioning which we outline below, there were some respondents who positioned themselves over and against the "unordinary" lifestyles which they saw as defining "others" in the middle class. Overall, these parents seem to have little problem in seeing themselves as middle class and as sharing a set of class traits with other families "like them" -as we shall see. As one mother straightforwardly puts it, her child"s nursery is full of "children like our children, so children of middle class parents who can afford to spend nearly nine hundred pounds a month sending their kids to childcare". We offer examples below. Bourdieu (1987 p. 6) argues that "The homogenising effect of homogenous conditionings is at the basis of those dispositions which favour the development of relationships, formal or informal (like homogamy), which tend to increase this very homogeneity". There are certainly plenty of indications in our data of the ways in which childcare and educational settings are sought and used by particular middle class fractions to maintain and ensure social homogamy. However, as Bourdieu (1987 p. 13 ) goes on to argue "In the reality of the social world, there are no more clear-cut boundaries, no more absolute breaks, than there are in the physical world". Social boundaries, he suggests, can be thought of as "imaginary planes" or a more appropriate image "would be that of a flame whose edges are in constant movement, oscillating around a line or surface" (p. 13). This metaphor is certainly apposite as a way of thinking about the distinctions we outline below.
The grounding of our discussion of intra-class fractions is within small differences and nuances rather than significant rifts, and we must eventually ask questions about the overall significance of these small divisions. Where should primary emphasis be given, to the nuanced differences within the service class or to the systematic commonalities across it? How important in terms of normative and relational differences are these nuances? In some respects it might be argued that class fraction analysis is not class analysis at all in as much that the primacy and independence of the economic bases of class are subverted by the focus upon divisions and differences of social significance based on status and values, and non-economic assets. On the other hand, a distinction of the economic from the social is itself difficult to maintain: "the "economic" can only be understood as ... a set of embedded social assumptions, obligations and claims" (Bottero 1998 p. 482).
The problem of categorisation especially in relation to class fractions remains as an on-going concern in our work, we are using and troubling our categories at the same time. We are also acutely aware that "it is not possible to construct a single measure which could successfully capture all the elements going to make up social class -or even structured social inequality" (Crompton 1998 p. 114) . Thus, space/locality, parental background and educational history are employed here alongside occupational criteria to add some nuance and depth to the minimalism of work based divisions 2 (see full data in Appendix 1). Even so our respondents do not belong to categories in straightforward and uncomplicated ways and it is often difficult to read these individuals as though their experiences were transparent concomitants of the social category they are allocated to. The ontological status of the middle class is not "ready-made in reality" (Wacquant 1991 p. 57) .
As a further dimension to the nuances, depth and complexity of our analysis it is the family rather than individual class actors that is our focus. However, we do not simply take it that "the family acts as an homogenous unit in the class structure" (Leuifsrud, and Woodward 1987p. 313) , although there is no space here to develop the problems and issues that arise from intra-familial differences (see below). Within the "black box of intra-household negotiations" (Devine 1998 p. 36) the child care arrangements with which we deal here are sometimes the outcome of ongoing tensions and fragile compromises and within these arrangements "gender relations are everywhere" (Pollert 1996 p. 645 ).
The Respondents
As noted above the paper draws on data from an ESRC funded research project 3 . Some of those data are presented, not to illustrate findings or conclusions as such but rather to animate a discussion around the issues of class divisions and class processes and the mobilisation of social resources in the reproduction of advantage (Devine 1998 p. 32) . In doing this we hope to 2 The service class is localised and globalised simultaneously, especially so within London as a 'world city', they are doubly located, in a local space and a metropolitan one. The former is to the fore in family lives, the latter in their work lives (see Robson and Butler 2001) . 3 The research (Nov 2001 -April 2004 explores how middle-class parents choose childcare for their young children in two London settings. The project as a whole addresses a set of issues embedded in the operation of 'lived' pre-school, child care markets. The study is a qualitative one, which will when completed involve some 114 semi-structured interviews with parents and providers as well as others closely involved in local child care provision. It builds upon a pilot study (see Vincent and Ball 2001 Stoke Newington a high proportion are employed in the arts, media, law and higher education (see Appendix for details). Another way of capturing some of the differences between the two localities might have been in terms of the professional/managerial distinction used by (Savage, Barlow et al. 1992 ) and (Crompton 2001 Battersea families have lived in the area for less than 5 years as against 11 of the Stoke Newington families.
The Localities
Our sample is draw from two areas of "gentrified" London with the intention of identifying different occupational groups and local cultural and lifestyle factors and different infrastructures of care. In these respects we were influenced by the work of Tim Butler and colleagues, who have conducted studies of the development of middle class communities in London. Robson (2001 p. 2160) argue that gentrification is "localised" and involves "differing relations to forms of capital" enacted by different fractions of the middle class.
As a result distinctive areas have been created, with particular 'styles' or characteristics. Place is then, both a dependent variable, local 'cultures'
develop from class choices, and attract "like-minded" others, but these choices are in part also driven by material concerns and necessities, such as house prices and the reputations of local schools. In these terms we selected two areas of London for study, Battersea and Stoke Newington, both of which have featured in Butler"s work. Both areas have established middle class populations but are also close to, and in the case of Stoke Newington interspersed with, much poorer working class housing estates and neighbourhoods. Stoke Newington is an area that has been in long term, gradual gentrification, whereas Battersea has experienced more recent, quickly established social class change. Battersea, or more precisely an area referred to as "between the commons", is also known locally as "nappy valley"
because of the large number of families with small children. It is described by Robson (2001 p. 2153) as "an area whose "suitability" and "habitability" have been assiduously contrived, primarily through manipulation of markets (in education, housing and leisure)".
In the central area of "between the commons", the Victorian houses are extremely well maintained and often 'extended'. House prices have risen exponentially in the area over the last 10 years. Thus, residents are strong in economic capital, which can be seen in the type of shops and restaurants that flourish on the main thoroughfares and the proliferation of private schools.
When asked what attracted them to the area the respondents in our study who lived in Battersea mentioned the presence of many other families with young children, the array of child-friendly activities that has developed to cater for families and the 'good', mostly private schools.
In Stoke Newington our respondents also mentioned the presence of other families with children as factors that attracted them to the area, as well as the local, well-equipped park, the cafes and shops but also, and importantly for But Madeleine"s account also points to "softer" divisions within her class, the way that she differentiates herself, by income and identity from middle class "others" -those of the "City" and "minor media celebrities". She is a translator and has a commission to write a screenplay, her husband is a theatre director and playwright. All of this seems to suggest that she sees herself as neither one thing nor the other. Not working class but not entirely a part of the middle class. She experiences some discomfort in each of the class spaces represented by the two nurseries.
Judy describes a move in the opposite direction, from a relatively cheap and socially diverse community play group to an expensive and exclusive private nursery, which offered the longer hours of care which she needed, and the costs of which were borne by her "in-laws". Again there are several significant issues evident here. There is a sense again of Judy"s child moving across a boundary of values and income. Judy is "giving up" on her values commitment to inclusivity and her child is experiencing an exclusive class and ethnic setting as a result. The values and income differences are pointed up further by the reactions to her elder daughter"s schooling. To the other parents Judy"s choice of state schooling is alien and dangerous, it is outside of the moral boundaries of good parenting, as far as they are concerned. Judy"s awareness of this, of her differences from them, is what we want to emphasise here but there are also ever-present ambivalences, she goes on to say about the move that "actually it"s worked out really well".
There is a tension and duality embedded in the social and moral lives of some members of the middle class -like Madeleine and Judy, a tension between sociality and values commitments, an orientation towards a collective social good, as against individualism and the press of social reproduction. Such tension, as Nagel (1991) puts it, is between the personal and impersonal standpoints (see Ball 2003a pp. 111-118) . Again we will return to this.
Two other Stoke Newington mothers expressed some dislike of the image projected by private nurseries that they had visited. Ann expressed a fairly strong sense of distancing herself from the class values of private nursery schools and tried and failed to find a state nursery place for her child.
Nurseries in nearby Islington were "really expensive and not really the kind of, it"s a bit presumptuous of me, not the kind of care I particularly wanted somehow". She went on, hesitantly, to describe this both as an aversion to something as a "business rather than educational" and as "an inverted snobby thing. Because, well they"re very expensive [and] too precious somehow, it"s probably my hang-up..." but admitted seeing one such setting and being "impressed by it". Again values and advantage, aversion and responsibility, are juxtaposed. And Elsa also found herself responding negatively to an expensive private nursery; as "a bit too twee, and they had french lessons and things ... very nice but not particularly for us". In these and the earlier examples the mothers are expressing again a clear sense of being out of place in certain kinds of middle class settings, that are "not us", a sense of discomfort among others ostensibly of their class.
As noted four mothers in our Stoke Newington sample did consider or apply for places in state, council-run nurseries, and Hannah did get a "marketed" place in such a nursery 6 and saw this as a positive thing for her children, the nursery in question being "quite ethnically and you know, social class-wise quite mixed". Mix comes about from the presence of both "people like us" and "others". But when mix and its constituents is addressed there is often a hesitancy of tone in describing these, in naming "others". "You get people like us, who are paying market fees and then, obviously, there"s a lot of assisted places as well". Hannah wanted her child to be somewhere "where, you know, it was, sort of, you know different kind of colours and, you know accents and all the rest of it". But she explained later that "there"s mixed and mixed". She did not want her children exposed at an early age to aggressive behaviour;
although "not everybody who comes from, you know, a disadvantaged background is abusive ... doesn"t have any kind of respect for the community they live in, I mean, quite the opposite". In other words, there are limits to the value of and tolerance of social mix. Caroline also looked at some state nurseries "which were mainly African, African Caribbean ... there were no white children in some of them, and then in others there were a few ... so I thought whether I wanted his name down in a nursery where the majority culture was not his". Nonetheless, the private "alternative" nursery she chose eventually "is very ethnically diverse" and "you couldn"t wish for a better place ... in the sense the cultural mix makes it a vibrant place". But this ethnic mix is also "middle class, middle class professional, only because of the cost". In contrast, and exceptionally, Elsa was happy for her daughter to attend two community nurseries with a majority of African-Caribbean children. One was, "quite friendly, very, very mixed, sort of ethnically mixed. In fact it was more afro-carribean than white... all of the staff were afro-carribean". Note the "very very"! There is mixed, very mixed and very, very mixed. In the other nursery, her daughter "was the only white child in that class. Which was nice really.
You know, it"s just probably if she hadn"t been to nursery, she wouldn"t have had that". The last comments suggests the clear positivity of such "mixing" It is not simply choice at work here. New Labour"s National Childcare
Strategy which encourages a mix of private, subsidised and free places, embeds and reproduces class divisions, even where parents wanted to make choices differently: "We were actually turned down at Fernbank ... which is the state-run one, it"s much cheaper, but obviously you have to be extremely poor to get into it ... unless you"re willing to go private, you"re not going to get a nursery place" (Jessica). The structure and economy of childcare is very directly related to social class divisions -within and between classes. In Stoke
Newington then a nuanced awareness of inter and intra-class divisions seemed well established. Let us now consider Battersea.
Battersea
"moved from childless area" to "Buggy Jams" (Margot)
"perfect for children -its not called Nappy Valley for nothing" (Lynn)
"both people we shared [our nannies] with were accountants, they"re all accountants round here" (Linda)
"Both of us are very committed to state education which is very unusual in this area" (Linda).
In Battersea the themes of mix and difference are played out again, but somewhat differently. The awareness of an "us" and "them", within the middle class, was again evident from some of the respondents. In some ways, given the demography of the area, this was even more forcefully expressed. Some of the mothers were clear that they did not want their children exposed to settings in which social values they were uncomfortable with were predominant. There are distinct "circuits" (Ball, Bowe and Gewirtz 1995) of care and education in play here which are distinguished relationally (in terms of mix) and normatively (in terms of values) within the middle class. Again, mix here is a very relative term but in comparison to Stoke Newington there is a strong class and ethnic insularity in this locality. Very few of the Battersea respondents talked about mix or gave it a positive value. In this respect for the Battersea "dissenters", those who did value social diversity, mix is much more subtle, and not a matter of crossing stark boundaries of class or ethnicity. In order to pursue the theme of intra-class differences most of the examples below are taken from those Battersea parents who found themselves "out of affinity" or in disharmony with the local habitus and the self evidencies of "good" parenting.
Juliet draws firm lines between herself and other middle class parents who are not like her, have different values and higher incomes. She plans to send her child to a state school, as a private school is not a setting she feels comfortable about -either in respect of its particularity or its exclusivity.
However, not any state school will do. For her, as for many Stoke Newington parents "mix" is good, but some "mixes" are intolerable. For Juliet, both those schools which are too working class and those which are too middle class, or at least the "wrong kind" of middle class, are unacceptable. Juliet is thinking of nursery schooling, in part at least, in relation to where her daughter will go to primary school and whether she can get her into Goldwater, a state primary school, which is highly regarded and where, there"s lots of well-heeled middle class parents but there"s also a council estate on the doorstep so there"s a kind of mixture which is nice. It"s not all people driving 4-Wheel Drives like the school across the road [a private school] where you see the kind of procession of armoured cars to collect these children. It"s a fantastic school, they are interviewing children at three ...
[daughter"d] probably do really well but I don"t like the whole deal really, plus you have to cough up a large amount of money not just for the school but for the uniform Sally also pointed to some subtle differences between her child and what she described as the "very well dressed class" that attend her daughter"s nursery.
She "got an idea of who she [her daughter] was going to school with" from attending children"s birthday parties; "she"s going to school with quite a few, sort of, million pound house type children". Nonetheless, Sally also sees a value in social mixing, and is, unusually amongst Battersea parents, keen to find a "more racially mixed" primary school for her daughter, "that would be one of the main criteria". Despite her view that the parents of other children in her daughter"s current nursery are "lovely people" she is not entirely comfortable with the social exclusivity of her current nursery, and while she is "quite OK about sending [child] to private school", her husband is not. "He hates the whole public schoolboy thing" and "we don"t want her to grow up with a bunch of snobs ... like [nearby private school], which is walking distance, and the grounds are lovely, and the teachers are nice, and the classes are small, but they, you know, they"re a bunch of little snots basically".
Once more there is a rejection of middle class "others", the middle class who are "not us", the carriers of values into which these parents do not want their child socialised. Also once more however, there is a second tension between normative differences and structural advantage. Because, "then again, if we got into Goldwater [the local state school], she"d be thrown into a class of thirty kids ... so I don"t know, we are tending toward private at the moment".
Here, a school that is very acceptable to one mother, Juliet, is regarded with considerable suspicion by another, Sally, despite their ostensible sharing of the same class position.
In the case of parents like Sally we could say that private education is preferred both for and despite its effects of social closure, which is not always the case in our sample. It is a structural and rational choice, a way of ensuring particular kinds of opportunities which are not available to others, and is "intelligible" (Goldthorpe 2000 p. 165) in this way, "in relation to the class position they hold". This is an example of what Jordan and colleagues (1994) refer to as "putting the family first", that is the overriding responsibility felt by middle class parents to try and achieve for their children competitive social advantage, despite a possible cost to their personal principles. And , as in the other instances, economic assets underpin the possibilities of these opportunities. However, these are not simply rational or utilitarian choices, the importance of "class values, norms, "forms of consciousness"" (Goldthorpe 1996) p. 487) cannot be "avoided" as Goldthorpe wants to do. As Hatcher (1998) p. 17) demonstrates (using a range of educational choice research evidence), and as indicated throughout our data, "agents do not simply weigh courses of action in terms of their efficacy in achieving a desired goal, they evaluate the desired goals themselves in relation to a framework of values that is not reducible to personal utility". In some families, principles over-ride the logic of utility and interest maximisation (see also Ball 2003b).
The interplay of calculative rationality and values is evident in Phillipa"s choices, she, like Sally, although again intending to send her children to private school, contrasts herself and her family with the sorts of middle class parents to be found in some of the private schools she has visited. They are "sort of very City men and sort of flowery women, and we didn"t feel comfortable with that either for the children or for ourselves". Again differences in values are alluded to. This is made clearer in Phillipa"s preferred private school Park Gate, which she describes as "sort of laid back and apparently more liberal and not quite so traditional sort of style", as opposed to those where "you can get incredibly traditional minds and where there"s a massive focus on looking right, shaking hands, wearing the right clothes". Park Gate is viewed as "a much more broad-based school" and it has, "for example quite a few Black or Asian people in it which you often won"t see in other private schools" and "it"s got some sort of special needs type children", whereas "some of the other schools we started to call Christian master race schools". Again a degree of "mix" is valued but again "mix" is relative. There are a variety of boundaries and distinctions embedded here, drawn in different places by different families. Phillipa and her partner "wanted a good education for our children but we didn"t want to be kind of excluding our children from the vast proportion of society". She is "more confident I feel For many of the parents we interviewed in this area of Battersea, it was
Goldwater or nothing as far as state sector schooling was concerned. It is "perceived to be the only good primary school in the area". Effectively
Goldwater has been "captured" and colonised by the local middle class. As such it is a focus of classed social networks and social interaction, especially among mothers, many of whom are involved in the school, in representative or supportive roles. Robson"s (2001 p. 2150) comments about the primary school in Telegraph Hill would apply equally as well to Goldwater in that "the school has been nurtured by middle class parents and it is the focal point of social interaction and friendship networks", although for the families whose children attend Goldwater these networks are often already well established through participation in National Childbirth Trust groups, the attached nursery and various local playgroups and local commercial children"s activities. These integrated "circuits" of care are a foundation for and focus of class interactions and normativities. The other point about these networks that
Butler and Robson omit to mention is that they are gendered, the relationships are forged and maintained almost exclusively by mothers. In this respect class formation is very much women"s work. The invisible work of mothers, as 'status maintainers' (Brantlinger, Majd-Jabbari and Guskin 1996 p. 589 throughout our analysis and discussion we are trying to hold onto and convey the significance of both the divisions between and within classes. The relative rigidity of these divisions produce variations in the degree of social mix to which children are exposed. Childcare "options" range from home-based childcare involving nannies and the more exclusive private day nurseries, both giving rise to defended, carefully crafted social relations and social networks, through a variety of less expensive and less socially exclusive nursery schools settings, some of which are inflected with "integrationist" and "alternative" values. In this middle ground there are also childminders 7 and a limited number of community nurseries with "mix" policies based on combinations of free and funded places. And at the other extreme of class exclusivity there is the state nursery sector, primarily only available to families with acute social needs. Childcare choices made by middle class families, in combination with Government policies of provision both generate and maintain class divisions and work to reproduce differential educational opportunities. These choices have implications for both educational identities and as "ability" markers, and are linked to access to, and preparation for different, and differently privileged long-term educational trajectories.
However, both the patterns of childcare choice and the values related to social mix differed between the localities in this study reflecting both the local geographies of childcare and the differently prevailing values of child rearing and sociality in each locality. Some of these differences are indicated in Table   2 which shows the childcare choices of the two respondent groups. It is possible to suggest, albeit tentatively at the moment, that these different middle-class factions are engaged in distinct forms of local social relations (see table 2 ). These forms can be characterised in a number of ways, capturing their different aspects, by drawing upon a variety of sociological vocabularies. Newington exclusivity was more evident as children neared secondary school age. In Stoke Newington social boundaries were more relaxed (Bernstein 1996 ) and more references were made to impersonal values (Nagel 1991) and the public goods. In Battersea social boundaries were relatively closed and personal values predominated. The social relations each in case may thus constitute different forms of social capital, vertical in Stoke Newington and horizontal in Battersea. In both localities values differences were related to perceptions of class fractional differences and to childcare choices and thus to patterns of social interaction. However, like most other binaries these divisions obscure as much as they reveal. (The analysis here which stresses differences between the localities can be compared with (Vincent, Ball et al. 2004 ) which stresses a set of commonalities). There are three, or at least three interpretive possibilities in relation to this account.
1. This demonstrates the ways in which class is mediated by space. That different localities attract and reproduce different class lifestyles and cultures, based upon the use of differently available forms and volumes of capitals.
2. The differences across the localities indicate the importance of more general structural, relational and normativities divisions -fractions -within the middle class.
3. These are minor perturbations around basic class commonalities within the middle class and what is most significant here is the stark divisions between the middle and working classes which are only occasionally breached.
We suggest that we have here, in small scale, a prima facie case for the existence of relational and normative differences and differentiations within the middle class -generated by things that repel and attract, separations and boundaries. These separations are by no means absolute but there is a seeking out of spaces of differentiation -in nurseries, and schools and through other childcare arrangements, by some families. While, in contrast, others look for particular, but "tolerable" kinds of social mix. In most cases
here "social mix" is what might be termed "designer mix", diversity, vibrancy, and safety, based on a "commonality within difference", shared values around childrearing across ethnic or cultural variations but mainly within the limits of social class. Negotiating differences in values is after all demanding , and not something that many adults do, most of us preferring to mix socially with "people like us".
Through these normative and relational patterns and their attendant processes of social advantage we can see ways in which class fractional differences are instantiated in everyday life aspects of social reproduction and are also embedded in and reproduced within social institutions. They rest upon and are revealed within the power of allusions, asides, avoidances and aversion -the work of loose-fitting but practical classifications, senses "of place" and of "being out of place". There is a dual element then to these small acts of closure. On the one hand, there is recognition of others 'like us', a 'class-attributive judgement' (Bourdieu 1986 p. 473) . On the other, is a sense of alienation, of difference, from 'others' not 'like us' -'aliens among their own species' (Charlesworth 2000 p. 9 ). In other words, a sense of social structure -"a structure of affinity and aversion" (Bourdieu 1987 In a sense what we are glimpsing here is the extent to which the middle class, as a "theoretical class" is also a "real class" and its fractions are "real" fractions (Bourdieu 1987) . That is to say, as well as socio-economic categories, "a class on paper", they appear as categories which agents use in relation to the social world and "their place in it" (p.8). The distinctions "on paper" have a basis in practice. These service class families are aware of themselves as sharing certain dispositions, and are aware of the variation of these dispositions among themselves, and thus distinguish themselves from others within and outside of their social space.
What we suggest here, following Butler and Robson (2001) are two different but not necessarily distinct, localised, middle class habituses, which are rooted in different combinations of capital and forms of social relationships.
Battersea is more homogeneous, more "self-contained" as Butler and Robson put it. They goes as far as to suggest that there is a "one-dimensional and rather stifling atmosphere of conformity" (p. 2153) and a "very strong sense of This is a sort of symbolic mutuality. Alongside this, in stark comparison to Battersea, there are various ways, in relation to childcare, in which "active mutuality" is valued e.g. cooperative, community and "alternative" nurseries (Vincent, Ball and Kemp 2004) . Only in Stoke Newington do we find our respondents considering sending their children to council nurseries, or attending and participating in the running of community nurseries, or organising and running cooperative nurseries. There is more evidence here of "vertical" social capital. Stoke Newington parents are also much more likely to consider and use child minders. In contrast, in Battersea qualified nannies are widely used and there are a growing number of Nanny Agencies in the locality. In Stoke Newington, parents who did employ nannies, relied on unqualified, often young, foreign women. Indeed the "grey economy" in childcare was much more in evidence in Stoke Newington. Nor where there any local secular private schools available to the Stoke Newington parents. In these respects we can again reinforce Robson"s (2001 p. 2159) comments that "the common good in Battersea is established through marketbased commonalities of interest based on households acting atomistically".
In general terms, as Bernstein predicted, agents of symbolic control (Bernstein 1990 pp138-140) What we have sought to do here is to establish a plausible case and a set of possibilities for further research which seeks to ground class in the practical principles of division and the actual systems of aversion and affinity which structure the social relations of particular social spaces -social structures in the head. That is to move beyond the "theoreticist illusion" (Bourdieu 1987 p.7) of "class on paper" to take seriously how class "gets done". Childcare is a critically pertinent focus for such an endeavour. In several respects it is the heartland of the formation of classed subjects 1. Part-time varies from a few hours of free lance work to 0.8 employment 2. Universities attended are "old universities" unless otherwise stated.
However, we have also indicated where qualification comes from Oxbridge.
3. We have grouped educational qualifications in the following way:
Professional diploma (any post compulsory professional qualification that was gained through courses not classifies as university degrees college, polytechnics or in-house training leading to a recognised qualification), Masters or similar (any post-graduate of duration one year, such as MA, MSc, MBA or teaching qualification), PhD or several masters (where parent had a PhD or alternatively two or more postgraduate qualifications).
